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MEANING OF EDUCATIONAL PSYCHOLOGY 

Education psychology is that branch of psychology in which the findings of psychology 

are applied in the field of education. In another words educational psychology is the 

application of psychological principles, findings, techniques and other sources of 

psychology in the field of education for finding the solution of educational problems like 

teaching, learning and classroom management. Edward Lee Thorndike is known as the 

father of Educational Psychology.   

DEFINITIONS OF EDUCATIONAL PSYCHOLOGY 

Kolesnik: According to Kolesnik, “Educational Psychology is the application of the 

findings and the theories of psychology in the field of education”.  

Stephen: According to Stephen “Educational psychology is the systematic study of the 

educational growth and development of a child”. 

Peel: According to Peel, “Educational Psychology is the science of education”.  

Stern: According to Stern, “Educational psychology is the study of individual differences 

in intelligence and child development”.  

 

NATURE OF EDUCATIONAL PSYCHOLOGY 

Educational psychology is an offshoot and a part and parcel of psychology, so its nature 

cannot be different from the main subject. The following points further confirm the nature 

of educational psychology as: 

Positive Science: Educational psychology is the positive science of human behaviour. 

Applied Science: Educational psychology is one of the applied branch of psychology. It is 

an applied behavioural science which studies the behaviour of the educand in relation to 

learning situations.  

Scientific Approach: Educational psychology adopts scientific approach. It uses scientific 

methods.  

SCOPE OF EDUCATIONAL PSYCHOLOGY 

Scope means area of study, subject matter or area of inquiry. Educational psychology is a 

new and growing science with indefinite regions and unexposed facts. Hence nothing 

definite can be said about the scope of educational psychology. Any how the following 

areas, fields or problems can be included in the scope of educational psychology: 

Behaviour: Educational psychology studies the behaviour of the learner in learning 

situations. It studies the psychological basis of behaviour (instincts, emotions, sentiments, 

sympathy etc.) as well as physiological basis of behaviour (nervous system and glands). 

Individual differences: Educational psychology studies the individual differences and 

suggests ways and means to provide education to all types of pupils.  



 

 

Developmental stages: Educational psychology studies the nature of growth and 

development and general characteristics (Physical, emotional, mental and social) of 

different stages of development (Infancy, Childhood, Adolescence and Adulthood).  

Learner’s study: Learner is the core and apex of educational psychology. It enquires how 

various modifications can be brought in the behaviour of the child, how physical, social 

emotional and language development occurs in children; and how various instincts make 

their presence.  

Learning: Educational psychology also studies nature and process of learning, laws and 

methods of learning as well as factors of learning.  

Personality and intelligence: Educational psychology also studies nature, development 

and assessment of personality and intelligence. 

 

 

NEED AND IMPORTANCE OF EDUCATIONAL PSYCHOLOGY 

Education and Psychology are two distinct branches of knowledge but they are closely 

related. Modern education is based and founded on psychology. Some of the points which 

highlights the need and importance of educational psychology are as under: 

Psychology and Aims of Education: It is the psychology which helps the educator in the 

realisation of educational aims and objectives. 

Psychology and Curriculum: Educational psychology offers new view points in the 

curriculum by emphasising the role of co-curricular activities like sports, games, trips, 

dramas etc. in the school. 

Psychology and text-books: Educational psychology has helped in the planning of text 

books. Educational psychology tells the teacher that text books should be attractive, well-

illustrated and according to mental level of the pupil.  

Psychology and Methods of teaching: Educational psychology emphatically states that 

the student‟s attitudes, interests, potentialities etc. should be taken into consideration while 

teaching them.  

 

CONCEPT OF LEARNING 

Any relatively permanent change in behaviour resulting from experience is known as 

learning. Learning is said to be equivalent to change, modification, development, 

improvement and adjustment. It is not confined to school learning, cycling, reading, 

writing or typing but it is a comprehensive term which leaves permanent effect or 

impressions on the individual  

DEFINITIONS  

Gates: According to Gates, “Learning is the modification of behaviour through 

experience”.  



 

 

Crow and Crow: According to Crow and Crow, “Learning involves acquisition of habits, 

knowledge and attitudes”. 

Skinner: According to Skinner, “Learning includes acquisition and retention”.  

Thorndike: According to E.L. Thorndike, “Learning is the stamping in of the correct 

responses and stamping out of the incorrect responses through a process of trial and error”.  

 

CHARACTERISTICS OF LEARNING 

Some of the important characteristics of learning are as under:  

Learning is Universal: All animals learn. Man is a rational animal and he learns more.  

Learning is Continuous: Learning is a continuous process and not restricted to childhood 

period. It goes with life. It starts from birth and continuous till last moment of death. 

Progressive Change in behaviour: Learning brings progressive change in behaviour as 

the individual reacts to the situation.  

Learning is goal directed or purposive: When the purpose or goal is clearer, learning 

becomes meaningful and effective to the learner.    

Learning is active: Learning depends upon the activities of the learner. If there is no self-

activity; learning will not take place.  

Learning is aroused by individual and social needs: Learning depends upon individual- 

needs, problems, interests, aspirations and needs of the society.  

 

TYPES OF LEARNING 

MOTOR LEARNING  

Learning which involves primarily the use of our muscles is known as motor learning. This 

type of learning is also known as skill learning or muscular learning. When the child is 

young and his mental capacities are not so developed; he learns the motor activities like 

eye hand coordination, walking, running, language etc. It is a sort of imitation learning.  

 

PERCEPTUAL LEARNING:  

As the child grows his mind also develops. An object comes before his sense organs. He 

gets its sensation and attaches meaning to it on the basis of his past experience. This is 

called perception and the type of learning is called as perceptual leaning. An infant sees a 

woman in the past who had fed him. On the basis of that experience he comprehends that 

the woman is his mother. 

 

CONCEPTUAL LEARNING 

Learning which involves the use of concepts; is known as conceptual learning. It is the 

highest form of learning and is possible only when the mental capacities are sufficiently 

developed. The individual is now able to solve problems in his own way. Conceptual 

learning makes the process of memorising of various words, knowledge of different 



 

 

symbols and abstract ideas; more clear. For example the child gets perception of an apple, 

banana, orange etc. and is able to locate certain general qualities in them. On the basis of 

these qualities he forms a concept of fruit. 

 

ASSOCIATIVE LEARNING 

Learning which involves the association or linkage of new concepts with the past concepts 

for gaining knowledge is known as associative learning. Conceptual learning is helped by 

associative learning. New concepts are associated or linked with the past concepts and 

knowledge is amassed. For example we associate the learning of bicycle riding with that of 

motor cycle riding.    

THEORIES OF LEARNING 

1) TRIAL AND ERROR THEORY OF LEARNING 

This theory is also known as Thorndike‟s theory of Connectionism, Trial and Error theory 

of learning, Stimulus-Response theory, Bond Theory of learning, Pleasure–Pain theory. 

This theory was expounded by American psychologist namely Edward Lee Thorndike in 

1898. Thorndike was the first to study the subject of learning systematically using 

standardized procedure and apparatus. According to him, learning is a matter of bond 

connections between situations and responses. It takes place gradually and not suddenly. 

The bond connections are formed through trial and errors. He conducted many 

experiments on cats, dogs, fishes etc. and concluded that we learn each and everything by 

mistakes and errors.   

 

Thorndike’s Experiment on Cat: His classic experiment used a hungry cat as the subject, 

a piece of fish as the reward, and a puzzle box as the instrument for studying trial-and-

error learning. In this typical experiment, a hungry cat was placed inside the puzzle box, 

and a piece of fish was kept outside the box. The cat could not reach the fish unless it 

opened the door. In order to escape from the box, the cat had to perform a simple action as 

required by the experimenter. The cat had to pull a loop or press a lever in order to open 

the door. Once the door was opened, the cat could escape and get the fish as a reward.   

First Trial: 

In one of his experiment a hungry cat was placed in a puzzle box. A fish was placed 

outside the box. The sight and smell of the fish worked as a strong motive for the hungry 

cat to come out of the box.  Cat started doing random movements for getting food. Cat 

squeeze through opening, claws and bites at the bars of wires, thrust its paws through any 

opening. All the irrelevant responses continued for several minutes until the cat hit upon 

the correct response, by chance. Hungry cat came out and got its reward, i.e., fish. 

 

Second Trial: 



 

 

Hungry cat is placed in a puzzle box. Fish kept outside the box worked as a motive. To get 

out of the box, cat again did random movements. But cat took less time to come out of the 

box. With increasing trials, the time taken to pull the loop (response latency) decreased. 

The wrong responses (errors) that the cat was showing also decreased, as trials increased. 

Finally, the cat learned the trick. As soon as it was put in the box, it pulled the loop to 

escape for a well-deserved reward. The name, trial-and-error learning comes from the fact 

that errors decreased over trials. The cat learned from its errors. The experiments sum up 

the following stages in the process of learning: 

Drive: Hunger intensified by the sight of the food. 

Goal: To get food by getting out of the box. 

Block: The cat was confined in the box with a closed door. 

Random movements: The cat persistently tried to come out of the box without 

knowing how to get out. 

Chance success: Through striving and random movements, the cat by chance 

succeeded in opening the door. 

Selection: Gradually, the cat recognized the correct way to manipulate the latch. 

Fixation: At last, the cat learned the proper way to open the door by eliminating all the 

incorrect responses and fixing only the right response. 

 

THORNDIKE’S LAWS OF LEARNING 

Thorndike formulated various laws of learning on the basis of various experiments. All 

these laws are divided under two headings which are as under: 

1. Primary Laws of Learning 

a) Law of readiness 

b) Law of exercise 

c) Law of effect 

2. Secondary Laws of Learning  

a) Law of multiple response 

b) Law of recency 

c) Law of intensity of stimulus 

d) Law of Primacy 

e) Law of belongingness 

 

PRIMARY LAWS OF LEARNING 

LAW OF READINESS: This law is also known as law of motivation or law of mental 

set. According to this law, when we are ready to learn we learn more quickly, effectively 

and with greater satisfaction than when we are not ready to learn. So for learning any 

activity or task, the learner must be mentally set or ready.  

 



 

 

LAW OF EXERCISE: This law is also called as Law of Practice or Law of Use and 

Disuse.  

a) Law of Use: “when a modifiable connection is made between a situation and a 

response, that connection‟s strength is increased”.  

b) Law of Disuse: “when a modifiable connection is not made between a situation and a 

response over a length of time, that connection‟s strength decreases” 

LAW OF EFFECT: This law is also called as law of pleasure and pain or law of 

satisfaction and annoyance. Every activity has its effective tone. Some activities end in 

pleasure and other end in pain. The activities which are associated with pleasure or 

satisfaction tend to be repeated again and again and the learning becomes more effective. 

Activities which are associated with pain, punishment or annoyance are not repeated and 

their strength is decreased. Thorndike defines this law as follows: 

“When a modifiable connection between a situation and response is made and is 

accompanied by a satisfying state of affairs, that connections strength is increased, but 

when made and accompanied by an annoying state of affairs its strength is decreased”.  

 

SECONDARY LAWS OF LEARNING  

Law of multiple responses: According to this law an individual makes varied or multiple 

responses to the same situation.  

Law of recency: According to this law recent things are remember better. Hence students 

should revise their course just before the examination. 

Law of intensity of stimulus: According to this law “if a stimulus is strong the response 

will be strong and vice versa”.  

Law of Primacy: First impression is the last impression is a normal saying. According to 

this law, “Experiences that are acquired by the child at the primary stage have lasting 

effect”. Hence the teachers and students should be most serious even from the first day.  

 

Educational Implications of Trial And Error Theory  

 Thorndike emphasised the importance of motivation in learning which was totally 

neglected before his time. Students must be motivated before they are taught.  

 Thorndike placed much emphasis on experimental verification. So the teacher should 

make use of experiments and learning by doing wherever possible for better and 

effective learning. 

 Various skills like sitting, standing, walking, running, cycling, writing etc. are learnt by 

trial and error. 

 Habit formation is based on trial and error. Teachers or parents can develop good habits 

and sentiments in the students on the basis of this theory.  



 

 

2) CLASSICAL CONDITIONING THEORY 

Classical conditioning theory was put forward by a Russian Physiologist Ivan Perxovech 

Pavlov in 1927.He began his scientific career with investigation of circulation of the blood 

and then turned to the study of the physiology of digestion; for which he was awarded the 

Noble prize in 1904. During his experimental work on dogs he accidentally noticed 

phenomena of secretion of salvia in dogs mouth on the sight of food or sound of caretakers 

approaching footsteps. The newly discovered reflexes were then called psychic secretion. 

This psychic secretion was the basis of classical conditioning. Classical Conditioning may 

be defined as a process in which a neutral (artificial) stimulus by pairing with a natural 

stimulus, acquires all the characteristics of natural stimulus. In another words conditioning 

means modification of innate or natural response. Classical Conditioning is also known as 

substitution learning because we substitute a neutral stimulus in place of natural stimulus.  

Pavlov’s Experiment 

Pavlov conducted an experiment on the dog. He used to ring the bell before giving to the 

dog. He repeated this activity for seven days under the similar conditions. When the food 

was placed before the dog and the bell was rung, the saliva would secrete in the mouth of 

the dog. After seven days, it was observed that only the bell was rung and the food was not 

placed, but the saliva started secreting from the mouth of the dog. It means that natural 

response saliva was obtained by artificial stimulus (sound of bell) instead of giving food. 

Pavlov named it as the theory of learning by conditioned reflex. Symbolically  

UCS (Food)                    UCR (Saliva) 

CS (Bell)                         No CS (Saliva)          

UCS (Food) + CS (Bell)                   UCR (Saliva) 

CS (Bell)                        CR (Saliva) 

 

Various Characteristics/Principles of Classical Conditioning Theory 

Latency: Gastric secretion is the function of kind of food for UCS. There is a positive 

correlation between intensity of the stimulus and magnitude of the response, but there is 

negative correlation between intensity of the stimulus and the latency of the response.  

 

Sequence and Time intervals: There is an optimal time between the presentation of the 

conditioned and unconditioned stimulus. It has been seen in experiments that an interval of 

half a second between CS and UCS produces the greatest amount of conditioning. Any 

variation from this time will be failure.  

 

Reinforcement: Reinforcement refers to the following of the conditioned stimulus by the 

Unconditioned stimulus i.e. food after bell. According to Pavlov it is only reinforcement 

which leads to conditioning.   



 

 

 

Extinction: If a conditioned stimulus is repeatedly presented without the unconditioned 

stimulus, then the conditioned response will disappear. This is known as extinction. If a 

dog learns to associate the sound of a bell with food and then the bell is rung repeatedly, 

but no food is presented, the dog will soon stop salivating at the sound of the bell. 

 

Differential conditioning: The subject may be trained to differentiate between the 

conditioned stimulus and similar stimuli. For example, a bell of a certain tone is the CS. 

When the bell is sounded, food immediately follows, but when other sounds occur, such as 

horn, which is not followed by food. At first the dog salivates to all such sounds but soon it 

learns to salivate only to the bell. Salivation to other sounds is extinguished. When 

extinction occurs for stimuli which are not the CS, we say differential conditioning has 

developed. 

 

Generalisation: It is a process in which a CR to a stimulus is generalized to similar 

category of stimulus. For example, if a dog salivates at the sound of the buzzer of 1000 

intensity, he will also salivate at the round 999 or 1001 intensity.  

Educational Implications of Classical Conditioning Theory 

Good Habits: Good habits in children‟s like cleanliness, respect for elders, punctuality 

etc. can be developed through conditioning.  

Breaking of Bad Habits: Principle of classical conditioning can be used to deconditioning 

anxiety and fear in maladjusted children. 

Rewards: The child must be rewarded for particular right act he is going to learn. Without 

this, there will be no reinforcement.  

 

3) INSIGHT LEARNING THEORY 

Insight learning theory is also known as Gestalt theory of learning. The word Gestalt in 

German language means „whole‟, „total pattern‟ or „configuration‟. According to this 

theory whole is more important and meaningful than the parts; so learning takes place as a 

whole. Wolfgang Kohler a German-American psychologist was the main exponent of this 

theory. According to this theory all learning takes place through insight. Learning by 

insight means sudden grasping of the solution, a flash of understanding, without any 

process of trial and error. The key aspect of insight learning is that it is achieved through 

cognitive processes, rather than interactions with the outside world. Meaningful 

organisation gives raise to insight and ability to understand the situation as a whole. For 

meaningful organisation of object, individual apply different laws: 

 



 

 

Kohler’s Experiments 

Kohler (1925) performed set of experiments with a chimpanzee named Sultan inside a 

cage. In the cage was a bunch of bananas hanging from the roof. A box was kept inside the 

cage. The chimpanzee tried to get the bananas but was unable to due to his height. Finally, 

he used the box, climbed on it to reach the bananas. In another experiment, the chimpanzee 

required two or three boxes to reach the bananas. He succeeded in reaching the bananas by 

placing a box on the top of the other. In another experiment, the banana bunch was kept 

outside the cage and two sticks were placed in the cage. After several trials the chimpanzee 

joined the sticks to reach the bananas 

 

Educational Implications of Gestalts theory of Learning 

 The teacher should develop the reasoning power and capacity to discover new facts 

rather than spoon feeding and providing bookish knowledge. 

 The teacher should present the concept as a whole to facilitate the insight learning. 

 The theory also focuses on the motivational part. Motivation is very important for 

learning. 

 

CONCEPT OF INTELLIGENCE 

Etymologically the word intelligence is derived from a Latin word “Intelligere” which 

means to “understand”. Thus it refers to someone‟s ability to understand things. 

Intelligence is defined as general cognitive problem-solving skills.  

Ability to adapt or adjust: Intelligence is the ability to adapt or adjust to new situations. 

William James, McDougall and Goddard belong to this group.  

Ability to Lean: Intelligence is the ability to learn. The more readily one is able to learn, 

the more intelligent he is. Colvin and Buckingum belong to this group.  

Ability to carry on Abstract thinking: Intelligence is the ability to carry on abstract 

thinking. Binnet, Freeman and Terman represent this view.  

DEFINITIONS OF INTELLIGENCE 

Wechsler’s: According to Wechsler, “Intelligence is the aggregate or global capacity of 

the individual to act purposefully, to think rationally and to deal effectively with his 

environment”. 

Edwin Boring: According to Vernon, “Intelligence is what intelligence tests measures”.  

Alfred Binnet: According to Alfred Binnet, “Intelligence means to apply one‟s knowledge 

to noble situations or adjustment to noble situations”.  

 

CHARACTERISTICS OF INTELLIGENCE 

Some of the important characteristic features of Intelligence are as under: 

 Intelligence is an innate natural power and not acquired. 



 

 

 Power of intelligence differs from individual to individual.  

 Heredity exercises a good deal of influence on intelligence but a suitable environment, 

training or education affects or improves it. 

 Intelligence is the ability to adapt and adjust to a new situation. 

  Intelligence is the ability of abstract thinking and problem-solving. 

  Intelligence means all-round mental efficiency and includes all the qualities in the 

mental development of an individual. 

 Intelligence is the ability to learn from past experiences and use past experiences 

profitably. 

  Intelligence is one of the factors contributing to an individual's achievement, 

adjustment, and character-building but it is not a guarantee against abnormal behaviour, 

backwardness, and delinquency. 

 Intelligence is not knowledge, despite the fact that the acquisition of knowledge depends 

to a large extent on intelligence.   

 Development of intelligence ceases towards the middle of adolescence.  

CONCEPT OF INTELLIGENCE QUOTIENT (1Q) 

The term Intelligence Quotient (IQ) was initiated by a German psychologist Wilhelm Stern 

in 1912. Intelligence Quotient (IQ) is an index of intelligence. Intelligence Quotient (IQ) is 

the ratio between mental age (MA) and chronological age (CA). By mental age we mean 

the age received on the test and by chronological age we mean the real or actual age. The 

formula for finding Intelligence Quotient (IQ) is as under 

 

Intelligence Quotient (IQ) = 
  

  
     

THEORIES OF INTELLIGENCE 

TWO FACTOR THEORY: This theory is also known as Eclectic theory of intelligence. 

This theory was advocated by an English Psychologist Charles Spearman in 1904. 

According to him intelligence consists of two factors – one is “g” factor and other is “s” 

factor. The “g” factor stands for general ability and “s” factor stands for specific ability. 

Every individual has one “g” factor and some “s” factor. The “g” factor is always the same 

for the same individual and the “s” factor varies from task to task. Different individuals 

differ both in their “g” as well as “s” factors. For doing any activity, “g” factor is always 

involved and some of the “s” factors are also involved. Some tasks require more of “g” 

factor and other tasks require more of “s” factors. For example in solving a mathematical 

problem more of “g” is required whereas in painting or music more of “s” factor is 

required. The persons who possess more of “g” factor and less of “s” factor do fairly well 

in life.  



 

 

Characteristics of “g” factor: The “g” factor is universal, inborn ability. It is obtained by 

human beings from birth. It is general mental ability. The amount of “g” differs from 

individual to individual. It is used in every life activity. Greater the “g” factor in an 

individual and greater the success in life. It is constant in the sense that for any individual 

in respect of all the correlated abilities; it remains the same.  

Characteristics of “s” factor: It is learned and acquired in the environment. It is not 

inborn. It varies from activity to activity in the same individual. Individuals differ in the 

amount of “s” ability.  

 

MULTIPLE FACTOR THEORY 

Multiple factor theory of intelligence was put forward by an American psychologist 

Edward Lee Thorndike. This theory is also known as anarchic theory or Atomistic theory 

of intelligence. According to him, intelligence is nothing more than a convenient name for 

almost infinite number of actual or potential specific connections between these stimuli 

and responses. According to the theory intelligence is said to be constituted of multitude of 

separate factors or elements each being a minute element or ability. A mental act involves 

a number of these minute elements operating together. If any two tasks are correlated, the 

degree of correlation is due to the common elements involved in the two tasks. In another 

words as per multiple factor theory, intelligence is not a single factor like general 

intelligence rather it is a combination of multiple, highly particularised and independent 

factors. Thorndike gave four attributes of intelligence which are supposed to be measured 

while understanding the level of intelligence of various individuals which are as under: 

Level: It refers to the degree of difficulty of a task that can be solved. It determines our 

level of intelligence. Level is an important aspect of intellect but we cannot measure it 

alone.  

Range: Range refers to the number of tasks at any given degree of difficulty that we can 

solve. Theoretically an individual possessing a given level of intelligence should be able to 

solve the whole range of task at that level. Range is determined not only by Level but also 

by the breadth of experience and by opportunity to learn. In intelligence tests range is 

represented by items of equal difficulty. 

Area: Area refers to the total number of situations at each level to which the individual is 

able to respond. Area is the summation of all the ranges at each level of intelligence 

processed by an individual. 

Speed: is the rapidity with which an individual can respond to items. Speed and altitude 

are positively related.  

Thorndike has also given three types of intelligence viz. Abstract intelligence, 

Concrete intelligence and Social intelligence. 

Abstract intelligence: It consists in ability to solve problems presented in forms of 

symbols, words, numbers, formulae and diagrams.  



 

 

Concrete intelligence: It consists in ability to deal with things as in skilled trades and 

appliances.  

Social intelligence: It consists in ability to understand and deal with persons. It is the 

capacity to behave effectively in social situations. Socially intelligent persons make friends 

easily.  

GROUP FACTOR THEORY 

Group factor theory of intelligence was put forward by an American Psychologist L. L. 

Thurstone in 1938. This theory is also known as Theory of Primary Mental Abilities, 

Factor Analysis theory of intelligence. The term “Group factor” was suggested for the 

factors not common to all of the intellectual abilities, but common to certain activities 

comprising a group. Thurstone‟s Theory of intelligence is a mid-way between Spearman‟s 

two factor theory and Thorndike‟s Anarchic theory or Multiple Factor Theory of 

intelligence. Thurstone was of the opinion that intelligence is neither the combination of 

„G‟ and „S‟ factors as propounded by Spearman nor a haphazard collection of several 

mental abilities as advanced by Thorndike. Thurstone gave this theory after using 56 

different tests ranging from 2 to 20 minutes in duration of 240 students of Chicago 

University. On the basis of factorial analysis, he found that intelligence is comprised of 

seven primary mental abilities. Thurstone concludes that certain mental operations have a 

common primary factor that gives them psychological and functional unity and also 

differentiates them from other mental operations. These mental operations constitute a 

group. A second group of mental operations has its own unifying primary factor and so on. 

In all there are seven such groups which cover the entire range of mental abilities. Each of 

these primary factors is independent of others. 

SEVEN PRIMARY MENTAL ABILITIES 

According to Thurstone, seven primary mental abilities which constitute intelligence are: 

Verbal Comprehension (V): It is the ability to understand and use verbal relations, words 

and ideas. In other words, it is the ability to use words in planning, thinking and 

communication. 

Numerical Ability (N): It is the ability to do calculations quickly and accurately. 

Word Fluency (W): It is the ability to express in words or to find the words at appropriate 

time. 

Memorising Ability (M): It is the ability to memorize quickly and accurately.    

Spatial Ability (S): It is the ability to manipulate an object imaginary in space. 

Perceptual Ability (P): It is the ability to perceive objects accurately.  

Reasoning Ability (R): It is the ability to see relationships in situations described in 

symbols. It may be inductive or deductive. 



 

 

 Inductive Reasoning Ability (IR): It is the ability to proceed from specific to general. 

It is the ability to draw inferences on conclusions on the basis of specific instances.  

 Deductive Reasoning Ability (DR): It is the ability to proceed from general to 

specific. It is the ability to make use of generalized results.  

 

DETAILED DESCRIPTION OF INTELLIGENCE TESTS 

1) BINET-SIMON SCALE (VERBAL TEST) 

French psychologist Alfred Binet and Simon have done a pioneer work in the field of 

intelligence testing in 1905 by publishing a scale of intelligence tests, known as Binet-

Simon scale. In this scale some 30 tasks, from simplest to the most complex, were 

prescribed in a serial order. This scale was prepared to test feeble minded children. Binet 

and Simon made revisions in the first scale from time to time. The first revised scale was 

published in 1908 and then second revision in 1911. The scale contains tests for the age 

group 03 to 15 years. There were 06 items in the test meant for each age. The scale was 

being extensively used in almost all the European countries, America, Canada, Australia, 

New Zealand, South Africa, China, Japan and Russia.  

Binet’s Tests and American Revision: In 1910, Goddard revised, modified and translate 

the adopted Binet scale of 1908 into English. Goddard‟s revised scale was used to detect 

mental deficiency rather than to study the intelligence of normal-superior children. 

Another revision was made by Herring  

Stanford – Binet Test: The revision by Terman has been named as Stanford-Binet Test to 

give honour to the University where he worked. In 1916, Terman of Stanford University 

had given a revision which found wide applicability in America.  

Some of the items which were included in Binet‟s 1911 scale are as under: 

At an age of three (3) 

 Points to nose, eyes and mouth 

 Repeats two digits 

 Enumerate objects in a picture 

 Give family name 

 Repeats a sentence of syllables 

At an age of Four (4) 

 Gives own Sex 

 Names key, knife and penny 

 Repeats three digits 

 Compare two lines 

At an age of Eight (8) 

 Count from 20 to 0 



 

 

 Notes omissions from pictures 

 Gives day and date 

 Repeats five digits 

At an age of Twelve (12) 

 Composes one sentence containing three given words 

 Names 60 words in three minutes 

 Defines certain abstract words 

 Discovers the sense of a disarranged sentence 

At an age of Fifteen (15) 

 Repeats Seven digits 

 Repeats a sentence of 20 Syllables 

 Interprets pictures 

 Interprets given facts 

 

2) CATTELES CULTURE FAIR TEST (NON-VERBAL TEST) 

Culture fair tests are the tests which are fair to all cultures. The Culture Fair Intelligence 

Test (CFIT) was created by Raymond Cattell in 1949 as an attempt to measure cognitive 

abilities devoid of sociocultural and environmental influences. Cattell proposed that 

General Intelligence(g) comprises both Fluid Intelligence(Gf) and Crystallized 

Intelligence(Gc). Whereas Fluid Intelligence is biologically and constitutionally based; 

Crystallized Intelligence is the actual level of a person's cognitive functioning, based on 

the augmentation of Fluid Intelligence through sociocultural and experiential learning 

(including formal schooling). There are three intelligence scales measured, with Scale I 

including eight subtests while Scales II and III contain four subtests each. Not every 

individual will be tested on each scale, as the test is administered based on age and 

abilities. 

Scale I: It is for children aged 4 to 8 (and older) and people with mental handicaps. The 

test scale includes Mazes, Copying Symbols, Identifying Symbols, and Nonverbal Tasks. 

This scale is not important for career building efforts.  

Scale II: For children aged 8-14 as well as average adults and the test includes Sequence 

of Drawings, Classification Subtest, Matrix Subtest, Conditional Subtest etc. The scale 

number 2 and 3 are used for screening purposes at job and college admission situations.  

Scale III: This intelligence scale is for children aged 14 and up as well as adults of 

superior intelligence and the test also includes Sequence of Drawings, Classification 

Subtest, Matrix Subtest, Conditional Subtest etc.   

 

3) BHATIA BATTERY TEST (PERFORMANCE TEST) 



 

 

Bhatia's Battery of Performance Tests was constructed by Chandra Mohan Bhatia in 1955. 

This test was developed to test the intelligence of Indian population with the purpose of 

providing differences and comparisons of illiterates and school going children. This is a 

performance test of intelligence and the Battery includes 5 sub-tests namely Koh‟s Block 

Design Test, Alexander‟s Pass Along Test, Pattern Drawing Test, Immediate Memory Test 

and Picture Construction Test.   

Koh’s Block Design Test: This battery includes 10 designs from the original 17 designs 

from the Koh's test. The time for first five designs is 2 minutes and for the remaining five 

the time is 3 minutes. The cards with a variety of coloured designs are shown to the test 

taker and he is asked to reproduce them using a set of coloured blocks. Performance is 

based not just on the accuracy of the drawings but also on the examiner's observation of 

behaviour during the test, including such factors as attention level, self-criticism and 

adaptive behaviour (such as self-help, communication, and social skills). 

Alexander’s Pass Along Test: From original nine designs Bhatia's Battery utilizes only 

eight designs. The first four of these have to be completed in two minutes and the rest of 

the four have to be completed in 3 minutes. 

Pattern Drawing Test: This test is constructed by Bhatia himself. This test includes eight 

cards. Every card has a pattern and the subject is required to draw these patterns in one go 

without lifting the pencil. The time for the first four cards in 2 minutes and for the rest of 

the four cards it is 3 minutes. 

 Immediate Memory Test: There are two tests – one for literates and other for illiterates. 

Some digits or letters are recited, which are immediately repeated by the subject. This 

activity throws some light on the immediate memory of the subject.    

Picture Construction Test: This test requires the subject to construct a picture that is 

given in parts. The parts are to be meaningfully combined to construct the picture. The 

time for first two pictures is 2 minutes and the rest of the three pictures it is 3 minutes.  

 

CONCEPT OF CREATIVITY 

Etymologically the word Creativity comes from the Latin term “creare” which means “to 

create, to make”. Creativity is a phenomenon whereby something new and somehow 

valuable is formed. The created item may be intangible (such as an idea, a scientific 

theory, a musical composition, or a joke) or a physical object (such as an invention, a 

printed literary work, or a painting). In another words, Creativity is the tendency to 

generate or recognize ideas, alternatives, or possibilities that may be useful in solving 

problems, communicating with others, and entertaining ourselves and others. It is the 

process of bringing something new into being.  

DEFINITIONS 



 

 

Stagner and Karwoski: According to Stagner and Karwoski, “Creativity implies the 

production of a totally or partially novel identity”. 

Spearman: According to Spearman, “Creativity is the power of the human mind to create 

new contents by transforming relations and thereby generating new correlates”.  

 

 

NOURISHMENT OF CREATIVITY 

Researches in the field of creativity have suggested special techniques and methods for 

nourishment of creativity among children. Some of them are as under: 

Creating an Encouraging Climate: For developing creativity the school should provide 

opportunities for exploration in an accepting atmosphere where the child can feel free to be 

himself.    

Encouraging activeness and flexibility: Teacher should encourage and foster both the 

amount of the activity and its flexibility. Many brilliant students have devised more 

effective and efficient methods of study. Such bright departures should be welcomed, 

respected and fairly evaluated.  

Encouraging Self-trust: Teacher should encourage student‟s confidence and respect for 

their own ideas. He should reward their creative thinking through treating with questions 

with respect, showing respect for imaginative ideas.  

Encouraging to study master-pieces: Teacher should encourage the pupils to study the 

master pieces and work for original productions and to produce new and better forms of 

expressing experiences.  

Thinking over consequences: Children should be encouraged to think on the 

consequences of an action. The mental exercise will be helpful in the development of 

creative thinking.  

 

 

MEANING OF PERSONALITY 

Etymologically the word “Personality” is derived from a Latin word “Persona” which 

means “mask” or “dress” which the actors used to wear in Greek drama. Personality is said 

to be the mirror of one‟s total behaviour. It is the total integration of physical, intellectual, 

emotional, social and character makeup of the individual which is expressed in terms of 

behaviour, experiences, manners, attitudes, values, beliefs, ambitions, aspirations, habits, 

instincts, sentiments, interests etc. In short Personality is set of traits and behaviours that 

characterize an individual. It is the unique combination of patterns that influence 

behaviour, thought, motivation, and emotion in a human being. 

DEFINITIONS OF PERSONALITY 



 

 

Allport: According to Allport, “Personality is the dynamic organisation within the 

individual of those psychophysical systems that determine his unique adjustment to his 

environment”.  

Woodworth: According to woodworth, “Personality is the quality of individual‟s total 

behaviour”.  

Burgess: According to Burgess, “Personality is the integration of all traits which 

determine the role and status of the person in society. Personality might be therefore, as 

social effectiveness”.  

Macionis: According to Macionis “Personality is the constant pattern of thinking, feeling 

and acting”.  

 

CHARACTERSITICS OF PERSONALITY 

Dynamic: Personality is dynamic, ever changing and ever evolving.  

Psychophysical: Personality is both physical and mental i.e. outer and inner. 

Organised and integrated: Personality is the organisation and integration of various 

systems.  

Uniqueness: There is some specific feature or uniqueness in the personality of every 

individual.  

Social: Personality is through and through social. It develops through social interactions. 

Society plays an important role in shaping the personality of an individual.  

Determination: Personality determines our thoughts and actions and gives direction to our 

specific goals.  

Adjustment to Environment: Personality is continually adjusting itself to its environment 

to one‟s inner life.   

THEORIES OF PERSONALITY 

1) WILLIAM SHELDON’S THEORY OF PERSONALITY (SOMATOTYPES) 

Somatotype is a taxonomy developed in the 1940s by an American psychologist William 

Herbert Sheldon to categorize the human physique according to the relative contribution of 

three fundamental elements which he termed “somatotypes” classified by him as 

Endomorphic, Ectomorphic and Mesomorphic. In another words William Sheldon 

classified human beings into three types according to their physical make-up i.e. 

Endomorphic type, Ectomorphic type and Mesomorphic type and attached certain 

characteristics to them which are as under:   

Endomorphic: An Endomorphic somatotype is also known as a viscerotonic. The 

characteristic traits of this somatotype usually include being relaxed, tolerant, comfortable, 

and sociable. Psychologically, they are also fun loving, good humoured, even tempered, 

and they love food and affection. The Endomorph is physically "round". They have wide 

hips and narrow shoulders that give a pear shape.  



 

 

Ectomorphic: An ectomorph is the complete opposite of the Endomorph. Physically, they 

have narrow shoulders, thin legs and arms, little fat on the body, a narrow face and a 

narrow chest. They may eat just as much as the endomorph but never seem to gain any 

weight. They always stay skinny. Personality wise, they tend to be self-conscious, 

introverted, socially anxious, artistic, thoughtful, quiet, and private. 

Mesomorphic: The mesomorph is in between the endomorph and thin ectomorph. They 

have an attractive and desirable body. Physically, they tend to have a large head and broad 

shoulders with a narrow waist. They have a strong muscular body and strong arms and legs 

and little fat on the body. Psychologically, the mesomorph is adventurous and courageous. 

They are not afraid to break out and do new things with new people.  

 

2) JUNG THEORY OF PERSONALITY 

Carl Jung was a Swiss psychologist and psychotherapist best known for his founding of 

analytical psychology and his work Psychological Types. Jung classified the people into 

Extroverts, Introverts and Ambiverts. 

Introverts: Introverts are shy, sensitive, self-centred, less social, less adventurous, more 

given to thinking, better in writing, inclined to worries and lack flexibility. They don‟t like 

to mix with others. Their interests are turned inwards upon themselves. They cannot 

become good leaders because they are always busy in their own affairs. They are easily 

embarrassed in the company of others. They are timid and cautious and day dreaming is 

their important characteristic feature.   

Extroverts: Extroverts are very social, adventurous, co-operative and bold. They are free 

from worries and have fluency in speech. They are self-composed. They are mostly turned 

outward i.e. towards the world. They are friendly to others. They like meetings and social 

functions. They becomes good leaders and social workers.  

Ambiverts: No one is either completely an introvert or an extrovert. Everybody is the 

mixture of two. Some are mainly extroverts and others are mainly introverts. In cases 

where introversion and extroversion are nearly balanced, they are called Ambiverts.  

 

3) TRAIT THEORY OF ALLPORT 

Gordon Willard Allport, one of the outstanding trait psychologists regarded the trait as the 

basic and most valid unit for studying and understanding personality. He believes that 

traits have a real and vital existence. According to Allport, “Personality is the dynamic 

organisation within the individual of those psychophysical systems that determine his 

unique adjustment to his environment. To him, traits are predispositions to respond in an 

equivalent manner to various kinds of stimuli. Traits are consistent modes of behaviour 

which are similar to habits but are more generalised. Allport classified traits into following 

three broad categories according to their degree of pervasiveness:  



 

 

Cardinal traits: Cardinal traits are central to the description of one‟s personality. Cardinal 

traits are outstanding, all pervasive and dominant in individual‟s life. They are so 

pervasive that all activities of a person are affected by them. People whether in history or 

fiction, become “reference personalities” because of cardinal traits. In another words 

people with such personalities often become so known for these traits that their names are 

often synonymous with these qualities. For example Tolstoy and Mahatma Gandhi 

possessed one cardinal trait that is “passion for simple life”. Allport suggested that cardinal 

traits are rare and tend to develop later in life. 

Central traits: Central traits are the foci of personality. They are less pervasive than 

cardinal traits but still are generalized dispositions. These are general characteristics 

usually found in every person, to some degree. These would be obvious traits that would 

be commonly known about a person and used to describe him or her. For example honesty, 

kindness, submissiveness, sociability, dominance, sentimental and outgoing etc. They are 

the traits ordinarily measured by rating scales, mentioned in conversation and described in 

letters of recommendation.  

Secondary traits: Secondary traits are specific narrow dispositions or traits. They are 

called specific attitudes. They are less conspicuous, less generalized, less consistent and 

less important. They are minor traits which usually escape notice except the careful 

observer. They are expressed as a mode of responding or as isolated interests.  

4) SELF THEORY OF CARL ROGERS 

Self-theory or Rogers Person Centred theory of personality was given by an American 

psychologist Carl Ransom Rogers in 1959. Carl Rogers was an influential humanistic 

psychologist who developed a personality theory which grew out of his client-centred 

approach to psychotherapy and which emphasized the importance of the self-actualizing 

tendency in shaping human personalities. He is considered to be one of the founding 

fathers of psychotherapy research and was honoured with the Award for Distinguished 

Scientific Contributions by the American Psychological Association (APA) in 1956. 

Rogers‟s theory of the self is considered to be humanistic, existential, and 

phenomenological. He believed that everyone exists in a constantly changing world of 

experiences that they are at the centre of. A person reacts to changes in their phenomenal 

field, which includes external objects and people as well as internal thoughts and emotions. 

The main tenets underlying this theory are as under 

Organism: Organism is the centre of all experiences which take place within the 

individual at a particular time. The totality of experiences is called a phenomenal field. It 

develops a person‟s unique outlook. 

Self: Rogers theory of personality development is based upon nineteen propositions but 

the central focus is on the concept of „self‟. In Rogers' view, the self is the central 

ingredient in human personality and personal adjustment. Rogers believed that all 



 

 

behaviour is motivated by self-actualizing tendencies, which drive a person to achieve at 

their highest level. As a result of their interactions with the environment and others, an 

individual forms a structure of the self or self-concept - an organized, fluid, conceptual 

pattern of concepts and values related to the self. If a person has a positive self-concept, 

they tend to feel good about who they are and often see the world as a safe and positive 

place. If they have a negative self-concept, they may feel unhappy with who they are. 

According to Rogers, the organism continuously strives to develop and expand his self and 

in the process he becomes aware of his power of self-actualization. This self is developed 

in the process of inter-personal and social experiences in the environment. 

Ideal Self vs. Real Self 

Rogers further divided the self into two categories: the ideal self and the real self. The 

ideal self is the person that you would like to be; the real self is the person you actually 

are. Rogers focused on the idea that we need to achieve consistency between these two 

selves. We experience congruence when our thoughts about our real self and ideal self are 

very similar. 

Unconditional Positive Regard 

In the development of the self-concept, Rogers elevated the importance of unconditional 

positive regard, or unconditional love. People rose in an environment of unconditional 

positive regard, in which no preconceived conditions of worth are present, have the 

opportunity to fully actualize. When people are raised in an environment of conditional 

positive regard, in which worth and love are only given under certain conditions, they must 

match or achieve those conditions in order to receive the love or positive regard they yearn 

for. Their ideal self is thereby determined by others based on these conditions, and they are 

forced to develop outside of their own true actualizing tendency; this contributes to 

incongruence and a greater gap between the real self and the ideal self. 

The Good Life 

Rogers described life in terms of principles rather than stages of development. These 

principles exist in fluid processes rather than static states. He claimed that a fully 

functioning person would continually aim to fulfil his or her potential in each of these 

processes, achieving what he called “the good life.” These people would allow personality 

and self-concept to emanate from experience. 

Self-Actualizing Tendency 

Rogers' person-centred theory emphasized the concept of “self-actualization”. This 

concept implies that there is an internal, biological force to develop one's capacities and 

talents to the fullest. The individual's central motivation is to learn and to grow. Growth 

occurs when individuals confront problems, struggle to master them, and through that 

struggle develop new aspects of their skills, capacities, views about life. Life, therefore, is 

an endless process of creatively moving forward, even if only in small ways.  



 

 

Rogers has not divided personality into different stages of development. He rather 

maintains the continuity of growth. It is because strife for the development of self 

continues throughout life. When a person incorporates his experiences into his self, this 

self may be outgoing, private, friendly and unfriendly and so on. Once the concept of self 

is formed, the individual allows the external things to enter into his consciousness that is 

fit and rejects those that are not fit. Thus, personality development is a reciprocal 

relationship between the ways a person perceives his experiences and the actual social 

experiences that he goes through. We adopt much behaviour of others when they are 

consistent with the concept of our self, i.e., they are in accordance with our feeling, 

attitude and impulses. 

 

 

 

 

 

 

 

 

 

 

 

 

 

5) PSYCHOANALYTIC THEORY OF SIGMUND FREUD 

Psychoanalytical approach to personality was advocated by Sigmund Freud, who is also 

considered to be the father of psychiatry. Among his many accomplishments is, arguably, 

the most far-reaching personality schema in psychology: the Freudian theory of 

personality. According to Freud‟s psychoanalytic theory of personality development, there 

are two basic factors which drive an individual and help in shaping his/her personality. 

These two basic drivers are love and aggression which have a direct impact on what an 

individual does and thinks. According to Freud, love and aggression have a direct control 

on our minds and thoughts. Freud referred to Love and Aggression as “Eros or Life 

instincts” and “Thanatos or Death instincts” respectively. 

Life Instinct (Eros): Life instincts are the sources of feeling for survival and racial 

propagation. All the instincts associated with the preservation of life instincts (sex, hunger, 

thirst) and psychic energy associated with them is called the libido.  

Death Instinct (Thanatos): Death instinct named Thanatos is the ultimate cause of all 

human activity, because there is no longer a struggle to satisfy biological needs. Freud 

claimed that the aim of life is death. Death instinct refers to the unconscious feeling to die.  



 

 

Personality Structure according to Psychoanalytic Theory of Freud: According to 

Freud there are two aspects of personality structure i.e. Dynamic aspect (Id, Ego and Super 

Ego) and Topographical aspect (Conscious, Pre-Conscious and Unconscious).  

Dynamic aspect of Personality: According to Freud an adult personality generally has 

three determinants i.e. Id, Ego and Super Ego and thus is often called as tripartite 

personality. The outcome of the combination of all the three determinants shapes an adult 

personality.  

Id: Id is the centre of both life and death instinct and the basic source of all psycho-

biological energy. It is the store-house of mental energy of libido. Id refers to irrational 

needs and demands, something which has nothing to do with the reality of the situation. 

Freud believed that Individuals seek immediate pleasure in order to satisfy their biological 

and physiological needs without taking into consideration the reality. Id gives immediate 

pleasure to individuals and is often irrational. It comprises all that is inherited or present at 

birth. It is the primitive portion of the psyche (mind) which contains innate urges, instincts, 

desires and wishes guided by the pleasure seeking principle and unfettered by civilized 

demands and controls. In simple words, Id is the beast in us, the savage, uninhibited urges. 

It operates on animal level. It cannot distinguish between good and bad. Id is governed by 

principle of hedonism. Id is unconscious in nature and has no direct contact with reality. It 

is amoral. It knows no laws, obeys no rules etc. It is illogical, dominated by pleasure 

principles, and contains all repressed desires, feelings and thoughts.   

Ego: Ego is that portion of the psyche which is contact with the outside world on the one 

hand and the Id on the other. Ego develops when individuals start interacting with people 

around. Ego helps in the fulfilment of id, taking into consideration the reality of the 

situation. Ego functions as a policeman to check the unlawful activities of the id. It acts 

with intelligence to control, select and decide what appetites have to be satisfied and in 

which way they may be satisfied. Ego is both conscious and unconscious; but it is more 

conscious. It is logical in nature. It deals with reality of environmental conditions. It obeys 

the reality principle. It sleeps but maintains a dream censorship.  

Super Ego: The super Ego is that part of the psyche which has been termed the 

conscience. Its primary function is to make us behave like civilized human beings. Freud 

calls Super Ego the “ego Ideal”. Super Ego is the representative of sociability and 

morality. It is the differentiated part of the Ego and exercises control over the Ego. It is 

largely unapproachable to the ego and is in contact with Id. The Super Ego is the moral 

arm of the individual‟s personality. It is an   ideal self and represents moral conscience. It 

develops as a result of internalisation of parental influence and ideals of society through 

the process of socialization.  

UNIT – 4
TH

                              

CONCEPT OF ADOLESCENCE  



 

 

The term Adolescence has been derived from Latin word “Adolescere” which means “to 

grow” or “to grow to maturity”. Adolescence refers to the period of development and 

adjustment during the transitional period between childhood and adulthood. This period 

emerges from childhood and merges into adulthood. This stage ranges from 12 to 18.  

 

CHARACTERISTICS OF ADOLESCENTS 

1. PHYSICAL DEVELOPMENT 

Increase in height and weight: Adolescent‟s height and weight increases rapidly due to 

increases in bones and muscles. Generally boys are heavier and taller than girls, but in 

adolescence between 12-14 years of age, it is the girl who is both heavier and taller as she 

develops early than the male child. Maximum limit with regard to increase in size, height 

and weight is achieved in this period. 

Rapid development of bones and muscles: The bones and muscles of adolescents 

develop very rapidly and the body reaches at its final shape. The muscles of girls remain 

softer while those of boys which become harder and firm. 

Bodily proportion: Different parts of the body like arms, legs, hands, forehead, nose, feet, 

trunk, shoulders etc. grow at different rates and reach their final size.  

Change in voice: The voice of boys become harsh and rough while as the voice of the 

girls become sweet and shrill. 

Breast development and growth of pelvis: During this period development of breasts 

and enlargement of pelvic area occurs in case of girls. 

 

2. MENTAL DEVELOPMENT 

Development of intelligence: Adolescence is a period of maximum growth and 

intellectual development. Intelligence reaches its climax during this period. Intellectual 

powers like logical thinking, abstract reasoning and concentration are almost developed 

Upto the end of this period.  

Increase in span of attention: During this period the span of attention increases.  

Development of memory: Memory is also developed and it tends to function more 

logically during adolescence period.  

Development of understanding and abstract thinking: The depth of understanding and 

abstract thinking develops as the adolescent comprehends and communicate things in 

abstract terms in this period.  

 

 

3. SOCIAL DEVELOPMENT 

Sex consciousness: During adolescence period the individual become very conscious of 

his sex. At this stage boys and girls want to attract the members of opposite sex.  



 

 

Social consciousness: Social consciousness is developed in adolescents at a fast speed. 

They want to be praised by their parents, teachers and friends. They know their status in 

the society.  

 

4. EMOTIONAL DEVELOPMENT 

Heightening of emotions: Adolescence is period of heightened emotionality. Adolescents 

are emotionally disturbed due to physical and sexual developments. Their emotions are 

very intense. When an adolescent hates someone he hates strongly and when he falls in 

love, he does so passionately. Thus emotions are on extremes.  

Variations in emotional moods: Emotional moods of adolescents vary from elation to 

depression. One minute the young adolescent is up in the clouds, and the next he is in the 

depths of despair.  

Not under control: Emotions of adolescents are not under control. Out-bursts of temper 

are often noticed in his emotional makeup during this period.  

NEEDS OF ADOLESCENTS 

Adolescence period is the most critical period of life due to various physical and emotional 

disturbances. Adolescents experience various difficulties and problems arising out of 

certain basic need which are as under 

1. Need of association with the opposite sex: During this period sex instinct attains 

maturity and is very forceful. Adolescents decorate their bodies to attract the opposite 

sex. Adolescence feels the need of association with opposite sex.  

2. Need of independence: Adolescents consider themselves as full-fledged adults. They 

don‟t want to remain under the control of elders. Hence they feel the need of 

independence. 

3. Need for self-support: Self-support implies what they would like to do and become in 

life.  So this need can be fulfilled by providing them educational and vocational 

guidance. 

4. Need for better food: Adolescence is the period of rapid growth and development. 

The body develops in height, weight and every other aspect. Therefore the need for the 

better food both in quality and quantity is much needed. 

5. Need for security: Adolescents suffer from loss of support from the parents. 

Adolescents should be given sympathetic attitude and guidance so that they may not 

suffer from frustration etc.  

6. Need for success: Failure disintegrates the whole personality, while success leads to 

adjustment. Hence every adolescent has the desire to gain success in all the activities 

he undertakes. 

7. Desire for new experience: The adolescent is never interested in routine. He is 

interested in new and new experiences.  



 

 

PROBLEMS OF ADOLESCENTS AND THEIR REMEDIAL MEASURES 

Adolescence is the most critical period of individual‟s life. In this period equilibrium of 

physical, mental, emotional and social forces is lost, and the result is that the individual 

has to make new adjustment with his own self, with the family and with the society at 

large.  The problems of adolescents may be summarized as under:  

a) Problem of physical growth: Because of rapid and unbalanced growth in height, 

weight and physique; the adolescent feels embarrassment in the group with which he 

moves. He thinks he may be criticized by others which hamper his movement.  

Remedial measure: For the rapid physical growth adolescent should be given sufficient 

nourishing diet. As the adolescent has excess of physical energy; healthy outlet in the 

form of games, scouting, social services etc. should be provided. 

b) Problem of mental adjustment: Because of mental development the adolescent 

becomes critical and fault finder. The adolescent faces the problem of mental adjustment 

because of too strenuous a competition or he finds it difficult to master the academic 

subjects.  

Remedial measure:  

For adequate mental development of the adolescents, curriculum should be broad-based as 

possible. Schools should organize co-curricular activities like group discussions, debates. 

Reading habits should be developed and suitable library facility should be provided.  

c) Problem of emotional adjustment: Adolescence is the period of heightened 

emotionality. Thus adolescents experience excessive emotions and don‟t have control over 

them.  

Remedial measure: Teachers and parents should help them in controlling the emotions 

and should respect their individuality. Emotions should be properly sublimated by 

introducing music, art, games and other co-curricular activities.  

d) Problem of family adjustment: An adolescent sometimes cannot adjust himself to the 

conditions of Family due to the fact that his needs increases and his parents may not be 

able to meet all those needs.  

Remedial measure: Congenial family atmosphere should be provided to the adolescent. 

The parents should not dominate the adolescent unnecessarily and should treat him as 

friend. The child should be given sufficient opportunities of study, maximum importance 

to the opinions of the adolescent.  

e) Problem of sex adjustment: Adolescence is a period of accelerated and rapid growth 

of sex life. Both the primary and secondary sexual characteristics appear during this 

period. Nocturnal emissions and Menstruation horrify the ignorant adolescents.  



 

 

Remedial measure: For normal sex adjustment which is essential; parents and teachers 

should impart sex education.  

f) Problem of adjustment with society: Sometimes adolescents have to face the problem 

of adjustment with society as the adolescent cannot stand the customs, traditions and rites. 

Remedial measure: Encouraging participating in NCC, NSS, Social Services and 

community services will help them to adjust themselves with society. Social security and 

employment opportunities should be provided to adolescents.  

ROLE OF EDUCATION IN SOLVING PROBLEMS OF ADOLESCENTS 

The needs of the adolescents have to be satisfied and their problems are to be realized in a 

proper way in order to help them in growing and developing properly. The task is serious 

and desires all dimensional efforts. Some of these efforts are mentioned below: 

To have the proper knowledge of adolescent’s psychology: Adolescents is the bridge 

between childhood and adulthood. The Behavior of the adolescent and his personality 

needs a careful study. It is essentials to have the knowledge of the adolescent‟s psychology 

in order to understand them. What are their specific needs? What type of changes does 

take place during this period? What are the problems faced by the adolescents? How 

should they be treated? All this is essential to be known by the parents, teachers and 

administrators who have to deal with them. 

Providing suitable environment for proper growth: The growth stops at the end of 

adolescence after attaining maturity. Adolescents must be provided with balanced diet. 

Their eating habits should be properly checked. They must be given knowledge of health, 

personal hygiene, cleanliness, various diseases and their prevention, etc. to keep them fit 

for growing. 

Sex education: Sex education plays a predominant role at the age of adolescence. The 

rapid physiological changes, the secretion of sex hormones, the sudden awakening of sex 

instinct and urges all necessitate the provision of adequate sex information and education 

for adolescent. 

Proper dealing with adolescents: Recent researches in the field of adolescent psychology 

have revealed that adults, parents, elders and teachers and their unreasonable ways and 

points of view are the real problems of adolescence. They are in the habit of criticizing the 

adolescents and always impose their authority and assert their likings and disliking‟s. They 

forget that there is a generation gap between them and adolescents. In dealing with them 

the parents and teachers should realize that the demands of their peer group are more 

important than their own expectation.  

Training of emotions and satisfaction of emotional needs: The age of adolescents is 

marked by too much intensity, force, instability and immaturity of emotions. Their 

emotions can be aroused with a slight provocation. Emotions should be properly trained 



 

 

and their emotional energies should be diverted towards constructive ends. The 

adolescents suffer from some emotional hungers. They have a strong desire to love and to 

be loved. They need to be accepted by their age mates and every adolescent aspires that he 

should be admired and praised. 

To take care of the special interests of the adolescents: Adolescence is the age of wide 

interests and aptitudes. A great care should be taken to locate the special interests and 

aptitudes of the adolescents. According to their interests and aptitudes, they should be 

provided with learning experiences and opportunities for participation in co-curricular 

activities. The curriculum should provide open choice for various subjects and activities 

according to the tastes and temperaments of the adolescents. 

Providing religious and moral education: One of the causes of increasing restlessness, 

indiscipline, dishonesty, and aimlessness among the youth of India is that there is no 

proper provision of religious and moral education in our system of education. Actually the 

roots and the goals of the all the religions are one and the same. If we try to do away with 

the rituals, the essence of all the religions is morality. Therefore it is the education for 

morality and character formation, which is to be provided by religious education and every 

school, home and other social agency can work in this direction. the parents, teachers, 

social workers and administrators should  join their hands in creating  suitable atmosphere 

and offering opportunities for practising moral obligations. 

Arranging guidance services: Lack of guidance creates aimlessness and restlessness 

among the adolescents. The adolescents have their problems which need careful attention 

and proper solution. Guidance services should be organized in a proper way both inside 

and outside the schools. There should be well trained guidance workers and personnel. As 

far as possible, individual guidance should be provided. 

CONCEPT AND DEFINITIONS OF MENTAL HEALTH  

Mental health is a condition or a state of harmonious functioning of the human personality. 

It is a state of one‟s peace of mind, satisfaction, happiness, effectiveness and harmony 

brought out by one‟s level of adjustment with his self and the world at large. Mental health 

refers to the state of mind that is free from mental disorders and possessing a state of 

psychological well-being. 

Hadfield: According to Hadfield, “Mental health is the full and harmonious functioning of 

the whole personality”.  

World Health Organisation (WHO): According to World Health Organisation, “Mental 

health is a state of complete physical, mental and social wellbeing and not merely the 

absence of disease or infirmity”.  

 

CHARACTERISTICS OF MENTALLY HEALTHY INDIVIDUAL 

Some of the important characteristic features of mentally healthy individuals are as under:  



 

 

Good Physical Health: A mentally healthy person processes a good physical health.  

Self-understanding: A mentally healthy individual knows himself. He understands his 

strengths and weaknesses.  

Psychological Comfort: A mentally healthy individual is free from psychological diseases 

like depression, frustration, conflicts, disorders etc.  

Emotionally controlled: A mentally healthy individual is emotionally mature and stable. 

His emotions are well trained and controlled.  

Intellectually developed: A mentally healthy individual is intellectually well developed. 

He is able to think independently.  

Socially adjustable: A mentally healthy individual is socially awakened. He has an 

adequate ability to make adjustment in changing situations and circumstances.  

Flexibility in behaviour: A mentally healthy individual shows flexibility in his behaviour.  

Healthy habits, attitudes and interests: A mentally healthy individual possess healthy 

habits, attitudes and interests. He is regular and punctual in performing his duties.  

CONCEPT OF ADJUSTMENT: The dictionary meaning of word adjustment is adjust, 

adopt or to modify. Adjustment is a process in which an individual maintains equilibrium 

between his needs and environment, either modifying his own behaviour or modifying the 

environment. According to Shaffer, Adjustment is a process by which a living organism 

maintains a balance between its needs and the circumstances that influence the satisfaction 

of these needs. 

CHARACTERISTICS OF A WELL ADJUSTED PERSON: Some of the 

characteristics of well-adjusted person are as under:  

Awareness of his own strength and limitations: A well-adjusted person knows his 

strength and weakness. He tries to make benefits from his assets in some area and by 

accepting his limitations in the other. 

Self-Respect:  A well-adjusted person has respect for himself as well as for others. Dislike 

of one‟s self is a sign of maladjustment.  

Adequate level of aspiration: A well-adjusted person‟s level of aspiration is neither too 

high nor low in terms of his own strength and abilities. He does not try to reach the stars 

nor does he repent over selecting an easier course for his advancements. 

Absence of critical and fault finding attitude: A well-adjusted person appreciates the 

goodness in objects, persons or activities. He does not try to look at weakness and faults. 

He likes people, admires their good quality and wins their affection.  

Emotionally Controlled: The emotions of well-adjusted person are well trained and 

controlled. He is free from persistent emotional disturbances, conflicts, worries etc.  

Flexibility in behaviour: A well-adjusted person shows flexibility in his behaviour. He is 

not rigid in his behaviour. 



 

 

DEFENCE MECHANISMS 

Defence or adjustment mechanism is the common ways which an individual uses to defend 

or escape from conflict and frustration. A defence mechanism can be defined as “any 

habitual method of overcoming blocks, reaching goals, satisfying motives, relieving 

frustration and maintaining equilibrium”. Every individual uses his own mechanism to 

maintain the balance of his personality in the society. Some of them are as under: 

1) Rationalization: It is the most popular adjustment mechanism which is used almost by 

all persons. In this mechanism an individual tries to justify something that is otherwise 

unjustified. It saves his ego from frustration. E.g., the child who fails in the exam blames 

the paper settler or lack of books etc. the boy who is rejected by a girlfriend fault in the 

girl. In rationalization we try to give socially accepted reasons for our failures. There are 

two types of rationalization. 

Sour Grapes: when the person fails to achieve his cherished goal he starts blames various 

others factors in order to rationalize his failure. 

Sweet lemon: It is a form of rationalisation when the person is not satisfied with his 

achievement, he accepts them as good. 

2) Sublimation: It is a defence mechanism in which our unacceptable desires are 

redirected into socially derisible channels. Through its use the socially intolerable impulses 

and drives are successfully directed into consciously acceptable channels. Sublimation 

supplies an outlet for blocked and intolerable drives and contributes to character and 

personality development.  E.g., sex drives may sublimate into painting, music, poetry, 

dancing, dramas etc. 

3) Projection: Projection is a form of defence mechanism in which unwanted feelings are 

displaced onto another person, where they then appear as a threat from the external world. 

A common form of projection occurs when an individual, threatened by his own angry 

feelings, accuses another of harbouring hostile thoughts. Thoughts most commonly 

projected onto another are the ones that would cause guilt such as aggressive and sexual 

fantasies or thoughts. For instance, you might hate someone, but your superego tells you 

that such hatred is unacceptable. You can 'solve' the problem by believing that they hate 

you. Similarly school learners are often the victims of their parent‟s projection of their 

former hopes for higher education and higher social status.  

4) Compensation: Compensation is a defence mechanism in which an individual attempts 

to cover up ones deficiency in one field by exhibiting his strength in another field. For 

example, a boy who is weak in English may compensate in Hindi. Similarly many students 

who are poor in academic work try hard to shine in sports or social relations.  
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